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The utilization of blended learning in the field of English language
instruction has shown a notable rise in recent times. Blended
learning has the ability to provide an optimal setting for language
education, enabling a transition from conventional instructional
approaches to more progressive ways through the integration of
technology. Nevertheless, several unresolved issues remain in
relation to this methodology. This paper examines the perceptions of
students regarding the potential benefits and obstacles associated
with the implementation of blended learning in English language
courses at a university in Vietnam. Additionally, the study proposes
many solutions with the objective of enhancing the current situation
and establishing a solid foundation for the future growth of blended
learning. The study involved a sample of 165 first-year students,
with online surveys and interviews being utilized as the primary
methods of data collection The results of the study indicate that
contemporary students can be classified as digital natives. While
they demonstrate proficiency in various technical skills, have easy
access to technology, and exhibit a propensity for self-directed
learning, their inclination towards traditional classroom
environments is evident when it comes to their attitudes regarding
online engagement with instructors and peers in English courses.

Within the realm of education, technology has become an essential element on a global scale.
Consequently, educational institutions and families alike have been compelled to invest
significant resources in acquiring computers, mobile phones, and internet connectivity, among
other technological tools, in order to remain current and competitive.

| Tran, T. M. L. (2024). Blended Learning in EFL Classrooms at a Vietnamese University from
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According to Okaz's study conducted in 2015, it has been shown that face-to-face interaction,
when carried out in isolation, might impede students' capacity to engage in higher-order
thinking abilities. Additionally, this kind of interaction may deprive students of the opportunity
to actively participate in collaborative learning. Teh (2021) states that more empirical studies
would further supplement the field of communicative teaching in the virtual atmosphere.
As classrooms are moving towards an online presence, blended learning is on the rise. Blended
learning is a pedagogical approach that integrates technology in order to effectively blend
traditional classroom instruction with online learning, aiming to actively include students in the
learning process. The combination of face-to-face and online learning in this modality offers a
flexible approach for both instructors and learners (Garrison, 2004; Vaughan et al., 2013). It is
postulated that the integration of face-to-face and online learning facilitates communication
between learners and instructors in both synchronous and asynchronous modes. This
amalgamation allows learners to allocate time for contemplation of the learning material and
enables them to articulate their comprehension along the learning journey.

While the integration of face-to-face and online learning has promise as a widely adopted
approach for information dissemination in the current day, it is noteworthy that higher education
institutions have only recently embraced the concept of blended learning as a means to offer
educational opportunities to students globally, during the past decade. Blended learning has
been recognized as a valuable strategy in the realm of teaching and learning English as a foreign
language (EFL), since it addresses the issue of limited English language exposure among
students (Hoang, 2015). Blended learning has been more popular in EFL courses in recent years
due to its ability to combine the advantages of both traditional face-to-face instruction and
online learning. Nevertheless, it is important to consider the preparation of students while
evaluating the benefits and efficacy of blended learning.

The forthcoming academic year at an esteemed business university in Vietnam is poised to
witness the implementation of blended learning methodologies inside the EFL curriculum. The
university has implemented a Learning Management System (LMS) in order to offer students
a user-friendly, valuable, and organized platform for their online learning experience.
Additionally, video initiatives have been undertaken, leading to a substantial collection of video
lectures that have been put onto the site. Thorough preparations have been undertaken to ensure
readiness for the deployment of blended learning in English language education, encompassing
technological infrastructure, classroom facilities, and instructor resources. The only thing that
has not been revealed is students’ eagerness and attitudes towards this kind of learning method.
Hence, the objective of this study is to assess the preparedness of students for EFL courses prior
to the introduction of blended learning. It provides background information on the
implementation of blended learning methodologies within the EFL curriculum at a business
university in Vietnam, highlights the significance of preparing students for the transition to
blended learning, and identifies the research gap concerning students' enthusiasm and
dispositions towards this pedagogical approach.
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Definition of Blended Learning

Despite its frequent usage in educational contexts, there is a lack of consensus over the precise
meaning of blended learning. Blended learning has several interpretations, owing to its
extensive usage over about three decades. Blended learning gained popularity in the area of
education as a result of increased computer accessibility, more educational options, and
dissatisfaction with online learning that lacked some essential features commonly seen in
traditional classroom settings (McDonald, 2008).

According to Graham et al. (2013), blended learning is a pedagogical approach that integrates
several instructional modalities, methodologies, and both online and face-to-face training.
Singh (2003) states that blended learning integrates many technological resources, such as live
chats, instant messaging, social networking, blogs and forums, and webinars. These
technologies are utilized to enhance the learning experience by fostering motivation and
creating meaningful interactions.

Osguthorpe and Graham (2003) points out that blended learning integrates face-to-face and
distance delivery systems. They add that it is more than simply displaying a website page in the
classroom. Those who use integrated learning environments attempt to leverage the advantages
of both face-to-face and online methods, utilizing the Internet for what it does best and class
time for what it does best. Blended learning appears to be the combination of instruction from
two distinct modalities of teaching and learning, namely face-to-face learning systems and
online distance learning systems which is also the definition applied in this research.

Blended learning has the following characteristics: (1) lecturers are able to conduct the learning
process in two modes, lecture directly in the classroom and provide additional explanations
through online learning; (2) instruction can be conducted face-to-face learning and online
learning; (3) students are offered two forms of learning (offline and online); and (4) lecturers
are already proficient in two different modes of the learning process.

These characteristics highlight that blended learning cannot be carried out holistically at all
levels of education. In other words, blended learning has several requirements in its
implementation, such as the ability of lecturers to apply two learning models; the motivation of
lecturers to adapt to advances in digital technology, the availability of ICT equipment owned
by universities, lecturers and students; the willingness of students to accept the burden of the
two models; as well as a flexible schedule of learning activities (Albiladi & Alshareef, 2019).

Learner Perceptions of Blended Learning

Students' perceptions of their own experiences are one of the key components of learning and
teaching (Ginns & Ellis,2009; Ayres, 2002; Yanguas, 2010; Chao & Lo, 2011), and others have
studied learners' perceptions of the use of some ICT for the development of the four skills in
various languages, reporting positive perceptions about their usefulness, especially in assisting
students in the areas of spelling and grammar, communicative skills development, listening,
and writing. The perceptions of EFL students toward blended learning settings, however, are
seldom discussed in prior research (Aysel, 2014), and little work has been done to analyze
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students' perceptions over a lengthy period of time.

Therefore, it is crucial to longitudinally examine how learners perceive their blended learning
experience. In the current study, five elements that influence blended learning of Vietnamese
EFL learners' perspectives are surveyed using the mix method. Learner motivation is a crucial
element in determining student performance and learning outcomes, particularly the
effectiveness of online learning (Cole et al., 2004). Interest in the course content and activities
and perceptions of the relevance of online learning to the course are two of the most crucial
factors that affect learners' motivation (Zimmerman, 2008; Huang & Chou, 2015). Wang et al.
(2019) investigate the students' perceptions of the success of their blended learning, engagement,
learning autonomy, and overall satisfaction level in addition to the motivation stated by EFL
learners.

English as Foreign Language (EFL) Teaching in Vietnam

In order to promote English teaching in Vietnam, the Vietnamese Ministry of Education and
Training (MOET) launched a new initiative in 2008 called the National Foreign Language
Project 2020. It was anticipated that this initiative would significantly alter language instruction
in Vietnam. The administration emphasized how crucial it was for the country's social and
economic growth as well as political integration to encourage foreign languages, especially
English. The project's aim was "to thoroughly renovate the tasks of teaching and learning
foreign languages within the national educational system" (Toan, 2013).

Among the foreign languages taught and learned in Vietnamese universities, English is the most
popular. In order to prepare for its upcoming growth, MOET has piloted the teaching of
mathematics, physics, and chemistry in English at a number of institutions in the nation's major
cities. English is employed as the primary language of teaching in the MOET's Foreign
Education Programs (MOET, 2014), which were introduced in 2014.

The Common European Framework of Reference for Languages (CEFR) has been used to
assess the success of Project 2020. According to the Project 2020 guidelines, the CEFR would
be used as a national reference framework to assess language proficiency, design curriculum,
develop course materials and syllabus, and create teaching and learning plans in order to ensure
that the various stages of foreign language teaching and learning in the educational system are
compatible (MOET, 2008, 2013). The initiative attempts to solve the problems of teacher
development and high-quality language instruction across the nation.

Given its growing significance in the economy and in global communication, English language
instruction has taken center stage in Vietnam's educational reforms. One may argue that the
increase of English education is a reflection of how the Vietnamese economy and society have
expanded in reaction to the global marketplace, as has occurred everywhere. However, the fast
increase in English's popularity has raised questions regarding the effectiveness of the
educational system's teaching and learning processes.

Blended learning has been implemented in various educational settings in Vietnam, with a focus
on English language development in middle schools. The potential for digital transformation in
higher education through blended learning has been highlighted, with a call for investment in
online learning activities (Tang, 2020). The effectiveness of blended learning in higher
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education has been further emphasized, with the development of assessment criteria for its
application. However, there is a need to consider students' expectations and experiences in the
implementation of blended learning, as highlighted in a case study at Hanoi Open University
(Vu, 2014).

Advantages of Blended Learning in ESL/ EFL Class

Multiple benefits of blended learning contribute to language acquisition and affective values
among students. Sheerah (2020) argues the result of blended learning in EFL classes as 1) it
helps improve the digital literacy skills of lecturers and students; 2) students have two
knowledge transformation spaces (offline and online); 3) it promotes increased student affective
values (learning motivation, responsibility, discipline, and autonomy); 4) it provides current
teaching materials; and 5) students can practice communicating in English with native English
speakers from different countries. Pham (2023) states that teachers also benefit from online
assessments and reports since they can monitor students' learning progress regularly and
conveniently with more thorough information about each individual. As a result, they
can provide necessary support and scaffold students' learning.

Kenney and Newcombe (2011) discover in their study that, in terms of grades, students who
had undergone blended learning scored slightly higher than those who had not been taught
through blended learning mode. This leads researchers to hypothesize that blended learning will
become one of the competitive advantages that higher education institutions offer students.
(Yang et al., 2013) Numerous other studies have demonstrated that integrated learning can
indeed contribute some positive effects to the instruction of reading skills, vocabulary, grammar,
speaking skills, and listening skills. In addition, Moussa-Inaty (2017) states that blended
learning is believed to have a positive effect and, as a result, it reduces the likelihood of
cognitive overload among students. Blended learning can also increase students' motivation
because they have greater autonomy in their learning voyage in addition to the face-to-face
mode, which enables them to discuss further or obtain better clarification from instructors.

Factors Affecting the Implementation of Blended Learning in ESL/ EFL Classes

Despite the numerous benefits of integrated learning, it is essential to recognize that its
effectiveness depends on a number of factors. The preparedness of students is an essential factor.
Difficulty in accessing online classroom material due to differing socioeconomic circumstances
or a lack of IT knowledge (Holley & Oliver, 2010) and a lack of initiative to engage in self-
learning (Tang & Chaw, 2013) are potential barriers that may hinder students' readiness.

According to Hung et al. (2010), blended learning includes elements like computer self-efficacy,
internet self-efficacy, online communication self-efficacy, self-directed learning, learner control,
and motivation. Computer, internet, and online communication self-efficacy are related to
computer and internet access proficiency. Self-directed learning and learner control, on the
other hand, include students' learning strategies, self-assessment, access to resources, resource
management, and time management. Consequently, the aptitude of students for blended
learning may be evaluated based on a variety of factors. In a similar vein, Rasouli et al. (2016)
have outlined five crucial factors for evaluating students' preparedness for blended learning.
Following a discussion of the learning factors that may influence students' preparedness for

103



https://i-jte.org Tran Thi My Linh Vol. 4; No. 2; 2024

integrated learning, this study attempts to replicate his research model. The model shows how
the variables such as technical abilities, technological accessibility, self-directed learning,
attitude towards traditional classroom setting, and attitude towards blended classroom setting
interact to produce readiness for blended learning. According to Cao (2023), it can be
understood that teachers' and students' perceptions of the ease of using the LMS can also
influence the way they employ this tool as part of blended learning.

Research Questions
To fulfill the purpose of the study, the survey sought to answer the following research questions:
1. What is the level of students' readiness for blended learning in EFL classes?

2. What are students' opinions on factors affecting blended learning in EFL classes?

Pedagogical Setting & Participants

The research was conducted at a prestigious Vietnamese public university. The university is
renowned for its business school, where students can receive systematic and high-quality
occupational training. In addition to receiving professional knowledge, students can also
acquire the necessary skills for future employment, including English language abilities.

The university has developed its own LMS for the 2023-2024 academic year in order to
implement blended learning in some EFL classes. Selected lecturers and students have been
officially informed of the project's plans, and thorough training on the platform's use has also
been conducted. Throughout the past semester, video lectures have been created and uploaded
to the platform, making them accessible to students in all EFL courses. The adoption of LMS
for teaching and learning will occur during the next academic year.

This study's participants are first-year undergraduates from a variety of academic disciplines.
The questionnaire will be completed by 165 students from three EFL courses at that university,
and ten of them will be invited to participate in online interviews. All participants in this study
will engage in integrated learning-based General English 1 classes.

Design of the Study

This investigation is predominantly quantitative, with a minor qualitative component. Two
instruments, a survey questionnaire and interviews are utilized. This study aims to investigate
the perspectives of students and the factors that influence the use of integrated learning in a
university EFL setting.

The study aims at investigating the students’ perceptions and some factors affecting English
language blended learning by using two data collection instruments. Participants were asked to
respond to an online questionnaire containing items related to perceptions and five aspects for
measuring students' preparedness for English language blended learning, including technical
abilities, technological accessibility, self-directed learning, attitudes toward traditional
classroom settings, and attitudes toward blended classroom settings. The questionnaire items
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were adapted from Alaidarous (2016) and Rasouli et al. (2016) to better suit the study
participants and to enable the researchers to address their research questions.

Data collection & analysis

In the online survey questionnaire, the participants were required to respond on each item based
on a 5-point Likert scale. The data gathering process was divided into four phases: questionnaire
design, pilot, delivery, and data encoding. The researcher created the questionnaires and
strategies for data collection in the first phase. The questionnaire was distributed to roughly 5-
7 pertinent respondents to get comments and determine the usability, then Cronbach’s alpha is
used to determine the reliability coefficient. After the corrections and changes, it was delivered
to each respondent with a consent form that explains the study aim and purpose. Finally, it is
crucial to encode the data to explore the pertinent content to the subject which was determined
by synthesizing and analyzing. The incomplete forms were discarded while the completed ones
were entered in the statistical analysis software SPSS 25, then analyzed by the mean of
descriptive analysis.

In gaining more insight on the quantitative findings, ten students were then selected to be
involved in semi-structured individual interviews. Interview investigation consists of
thematizing, planning, conducting the interview, transcribing, analyzing, confirming, and
reporting. Prior to the interviews, the researcher created the study's objectives and outlined the
topic. The study design was then established with a focus on gaining the desired information.
The interviews were conducted based on an interview guide, and the transcript was converted
from oral speech to written text in the next stage. After that, the interview data was examined
in order to assess the validity, reliability, and generalizability of the findings. Finally, all the
data needed to transfer into a readable product. The information was interpreted by highlighting
small chunks and classifying them into categories that were related to blended learning.
Students were notified with their rights to withdraw and pseudonyms were assigned to them to
ensure the privacy.

Students’ Readiness towards Blended Learning in EFL Classes

The data obtained from the survey provides insights into the attitudes of students about the use
of blended learning in future EFL courses at a Vietnamese university. Participants are asked
about their readiness in terms of technical abilities, technological accessibility, self-directed
learning and their attitudes towards traditional classroom settings and blended learning settings.
The participants' viewpoints are assessed using a Likert scale consisting of five levels, ranging
from 1 (strongly disagree) to 5 (strongly agree). The results of the analysis are displayed in the
table provided.
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Table 1

Students’ technical abilities towards blended learning in EFL classes

1 2 3 4 5

Statements %, A A A A
1. I can sit at the computer/ laptop for long hours. 3.8, 7.7 423 423 38
2. I can confidently use the Internet to search for 3.8 192 46.2 30.8 3.8
English learning materials.
3. I can confidently word-processing software (MS 7.7 192 38,5 30.8 3.8
Word, MS PowerPoint, ...).
4. 1 am well trained with my school‘s learning 7.7 3.8 231 615 38
management system (LMS).
5. I can confidently use all applications on my school‘s 7.7 23.1 385 30.8 0.0

LMS.

The survey findings unveiled the extent of students' preparedness for blended learning in the
English language. Upon examination of the table, it becomes evident that the majority of
students have a neutral perspective about the impact of their technical skills on their inclination
towards blended learning. Roughly 50% of the student population expressed a lack of
confidence in their information technology (IT) aptitude, encompassing proficiency in utilizing
the Internet for educational resource retrieval and employing processing programs. Regarding
the educational institution's LMS, students expressed that while they received adequate training
on its functionality, they were uncertain about their ability to utilize it proficiently. It
underscores the importance of providing adequate support and training to enhance students'
technical competencies in utilizing online educational resources and platforms.

Table 2

Students’ technological accessibility towards blended learning in EFL classes

1 2 3 4 5

Statements %, A A A A
1. I frequently use a computer/ laptop to access the 0.0 338 50 50.0 385
Internet.
2. I have easy access to Internet-based activities 00 3.8 308 577 77
(emails, websites, social media).
3. I can easily access different online learning 00 38 462 462 38
platforms.
4.1 can easily access my school‘s LMS for e-learning. 7.7 7.7 50.0 269 7.7
5. I can spend a lot of time watching English video 3.8 0.0 423 385 7.7
lectures on my school‘s LMS platform.
6. Applications on the school‘s LMS are useful and 7.7 3.8 346 50.0 3.8

user-friendly.

The findings indicated that the level of technology accessibility does not appear to hinder
students' preparedness for blended learning. A significant proportion of student participants
indicated that they possessed convenient access to educational resources online. Nevertheless,
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a significant majority of students, namely two-thirds, expressed their disagreement over the
adequacy of the school's LMS in terms of accessibility. This highlights the need for
improvements in the usability and accessibility of the LMS to better support students' online
learning experiences.

Table 3

Students’ aptitude of self-directed learning in EFL classes

1 2 3 4 5
Statements A %, % % %

1. I feel comfortable working and learning on the Internet. 7.7 11.5 30.8 423 0.0
2. I feel comfortable working and learning independently. 3.8 38 423 500 0.0

3. I always strive to do well when working on my 00 00 308 615 77

assignments.

4. I turn in my assignments on time. 0.0 00 269 615 115
5. I can solve problems with online learning on my own. 7.7 192 692 192 0.0
6. I persevere when confronted with challenges. 1.5 3.6 53.8 308 0.0

It is well acknowledged that online learning necessitates a significant degree of student
autonomy. When queried about their aptitude for self-directed learning, the majority of students
expressed a sense of ease in acquiring knowledge using online platforms and consistently
endeavor to effectively regulate their online learning experiences. However, individuals express
uncertainty over their capacity to effectively address issues that may develop in the context of
online learning, as well as their ability to maintain a consistent approach when faced with
hurdles in their e-learning endeavors. It emphasizes the importance of fostering a supportive
learning environment that equips students with the necessary skills and strategies to navigate
the complexities of online learning effectively.
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Table 4

Students’ attitude towards traditional and online classroom setting

1 2 3 4 5
Statements A % % % %

Attitudes towards traditional classroom setting

1. I enjoy meeting and making friends in my English 0.0 3.8 30.8 50.0 154
classes.

2. I enjoy receiving direct responses from my English 0.0 3.8 192 46.2 30.8
teachers in class.

3. I find learning through face-to-face collaboration in 0.0 3.8 34.6 30.8 30.8
English classes more effective.

4. I learn better through direct guidance from my 0.0 3.8 423 23.1 30.8
English teachers in carrying out classroom activities.

5.1 get more actively involved in English classes when 6.6 192 23.1 269 30.8
I am physically in class.

6. I can get better results with offline learning. 00 38 615 154 192

Attitudes towards online classroom setting

1. Learning English online is more effective and 3.8 154 654 154 38
enjoyable than attending classes.

2. I find it easier to understand English lessons deeply 3.8 19.2 50.0 23.1 3.8
through online platforms.

3. I find using technology in my study will help me 3.8, 115 654 192 0.0
get better results in my English subjects.

4. 1 feel more motivated to learn English via online 3.8 192 57.7 30.8 0.0
platforms.

5. I can easily carry out online English activities with 3.8 11.5 61.5 23.1 0.0
classmates and teachers on and off campus.

6. I can access a variety of learning resources. 38 7.7 577 269 3.8

7. 1 get more actively involved in English classes on 3.8 7.7 73.1 154 0.0
online platforms.

When examining the attitudes of students towards online learning and traditional offline
classrooms, it becomes evident that students exhibit a stronger inclination for in-person
instruction in the context of EFL courses. Most students, namely 75%, preferred for in-person
interactions with professors and classmates over virtual interactions facilitated by computer or
laptop displays. In addition, attending courses allows students to get direct feedback and
direction from instructors, therefore enhancing their comprehension of the subject matter. More
than half of the surveyed participants concur that collaboration is an additional benefit of offline
sessions. In contrast, 20% of the student population expressed disagreement, while 50%
maintained a neutral stance about the efficacy of online learning. Regarding the active
engagement in EFL programs, students expressed a preference for doing learning tasks inside
physical classroom settings as opposed to online platforms. Regardless of whether the learning
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modality is online or offline, a majority of students concur that there is no discernible disparity
in their learning outcomes. This suggests the need for a balanced approach that integrates
elements of both online and offline instruction to cater to diverse learning preferences and
maximize student engagement and learning outcomes.

Students’ Opinions on Factors Affecting Blended Learning in EFL Classes

Student participants are also surveyed about factors affecting their blended learning. Responses
are shown in the following table.

Table 5

Students’ opinions on factors affecting blended learning in EFL classes

Statements 1 2 3 4 5

% % % % %
1. Technical abilities 7.7 11,5 692 192 0.0
2. Technological accessibility 00 0.0 615 385 0.0
3. Self-directed learning 0.0 0.0 615 385 00
4. Teachers® abilities 0.0 0.0 30.8 57.7 154
5. Usefulness of the school‘s LMS 3.8 154 385 308 11.5
6. Class time flexibility 0.0 7.7 50.0 30.8 11.5
7. Class size 0.0 00 692 269 38
8. Other factors (learning space/ noise/ ...) 0.0 7.7 424 385 115

The table reveals that the primary determinant seen by students as impacting on their English
language classes with blended learning is teachers’ proficiency. Approximately 60% of
respondents agreed, while over 15% strongly agreed with this notion. The efficacy of this
learning strategy is significantly influenced by the perceived use of the school's LMS. Similar
replies were obtained from the majority of students on issues such as technology accessibility,
self-directed learning, class schedule flexibility, and class size, with a neutral perspective being
expressed. A significant proportion of students, namely one fifth, expressed disagreement over
the potential for their technical abilities to provide challenges to their online learning.
Conversely, a majority of students, above fifty percent, acknowledged that factors such as
learning environment and noise levels can significantly impede their learning experience.

During the interview process, students are requested to provide clarifications and explanations
about their questionnaire responses. Initially, when prompted to assess their technological
competencies, 80% of the students said that they possessed a high level of confidence in their
ability to navigate the Internet and utilize various programs. The individual mentioned that they
currently reside in an era characterized by technological advancements, which results in regular
exposure to electronic devices and online activities as part of their daily routine. Furthermore,
throughout their time in secondary education, students received comprehensive instruction in
computer literacy, which included the acquisition of online learning competencies necessitated
by the global pandemic caused by the breakout of the coronavirus. In contrast, the remaining
two students acknowledged their limited proficiency in technology, attributing it to their

109



https://i-jte.org Tran Thi My Linh Vol. 4; No. 2; 2024

inclination towards conventional and quiet lifestyles, which deterred them from extensively
engaging with cellphones and computers. Furthermore, high schools lacked sufficient
instruction in IT abilities. Nevertheless, each participant said that the necessity of conducting
online research across several disciplines has significantly enhanced their technological
proficiency since their enrollment in the university.

In the field of technological accessibility, students have expressed satisfaction with their access
to the Internet and educational resources inside the university setting. Students have the ability
to utilize the educational materials available in the electronic library offered by the school.
Regarding the school's LMS, students have expressed that the platform is highly intuitive and
valuable, with appropriately categorized video lessons. However, it was communicated that
access to the platform is only feasible outside of class hours due to the system's limited
functionality when faced with a high volume of concurrent student users.

In relation to the benefits of blended learning, students have stressed that the most notable
aspects are its flexibility and diversity. The provision of a conducive atmosphere facilitates
unrestricted access to educational resources, allowing individuals to engage in academic
pursuits at their convenience, irrespective of geographical constraints, provided a stable Internet
connection is available. Online learning, when supplemented with the careful direction of
professors, may provide students with a diverse range of learning experiences that align with
those found in traditional offline classrooms.

The platform makes communication between teachers and students more convenient
because some students are too shy to ask questions in class. (Student 5)

First, I felt a little strange when [ use the LMS, but later found it helpful for us to download
the learning materials and to communicate with the teacher, because some of us are too
shy to communicate in class. (Student 8)

This learning methodology is characterized by its time-intensive nature and cost-effectiveness,
as studying at home eliminates the need for expenditures related to transportation and meals.
Only a single student expressed that watching online video lectures helps her to learn
independently. She expressed

It pushes me to form my self-discipline in the learning process.... It is a good chance
for me to practice my English abilities. (Student 3)

They said that the primary merit of the school's LMS is its accessibility across many devices,
such as mobile phones, iPads, and laptops, without any specific model requirements. Students
possess the ability to readily locate the learning materials, identify the appropriate channels for
assignment submission, and determine the appropriate avenues for posing inquiries. They really
value the ability to engage in private communication with their instructors, such as through
various social media platforms.

In terms of drawbacks, it is disconcerting to observe that students have identified blended
learning as a contributing factor to their difficulties in comprehending their lessons.
Additionally, students have expressed their lack of enthusiasm towards the notion of assuming
personal accountability for their own learning, a fundamental principle inherent in the blended
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learning approach. According to their statement, they expressed difficulty in independently
engaging in learning activities without the guidance and oversight of a teacher. The act of
repeatedly viewing video lectures is time-consuming, as it is necessary to revisit the information
in order to comprehend the material being taught. Additionally, it should be noted that students
have significant challenges while attempting to access the school's LMS during class hours.
Consequently, they are compelled to resort to other platforms such as Zoom or Google Meet
for their learning needs. Potentially, this factor may have had a detrimental impact on their
perspectives towards blended learning.

A majority of the interview participants expressed a pessimistic outlook regarding blended
learning, expressing concerns that online learning may lack stimulation and become repetitive.

Honestly, I'm not too optimistic about it. I worry that online classes might get boring.
(Student 1)

Well, I have mixed feelings about it, to be honest. While I appreciate its flexibility, I do
have concerns about the effectiveness of online classes compared to traditional in-person
learning. (Student 7)

They expressed apprehension over the potential lack of interactivity within online educational
settings, hence resulting in limited access to feedback and assistance from instructors and peers
while encountering challenges throughout the period of remote learning.

It's tough to get help or feedback quickly when you're struggling with something during
online learning. (Student 10)

They also expressed dissatisfaction with the abundance of distractions they must navigate when
participating in an online class.

There are so many distractions at home, like pets, siblings, or just the temptation to check
your phone. It can make it hard to focus. (Student 2)

The authors expanded upon their perspective, asserting a greater appreciation for conventional
classroom environments due to the advantages of instant engagement with instructors and peers
in instances of distraction.

Finally, the participants in the interview expressed their desires and provided ideas for
enhancing the English language blended learning experience at the school. Consistent with the
findings obtained from the questionnaire, the interviewed students concurred that educators
assume a highly significant role in the context of online education.

I think teachers really need to step up in online classes. They have got to be good at
teaching, not just tech-savvy. (Student 4)

It is frustrating when you're struggling with a concept, and the teacher cannot explain it
well online. (Student 9)

The evaluation of instructors in an online learning environment encompasses not only their
technical competence, but also their aptitude for information transmission and student
inspiration. As previously said, the primary obstacle is in the accessibility of the school's LMS.
Consequently, there is an expectation for the university to enhance the system's infrastructure
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in order to optimize its operational efficiency. Regarding the learning materials available on the
LMS, students have expressed the need for additional resources to facilitate supplementary
practice. During the interviews, two students expressed their need for an increased availability
of electronic books (e-books) to supplement their learning experience. They specifically
emphasized the need for e-books that include reference materials and practice activities
corresponding to each lesson.

I also feel like there should be more resources available on the LMS to help us practice
and reinforce what we're learning. Like, having e-books with reference materials and
practice activities would be super helpful. (Student 1)

Definitely. And you know, it's not just about the quantity of resources on the LMS, but
the quality too. We need resources that really help us understand the material better.
(Student 3)

Another suggestion is the reduction of class size. The enrollment of around 60 students per
online class is considered excessive, which might provide challenges for instructors in
effectively managing and facilitating interactions within the learning environment.

The class sizes are way too big for online learning. With around 60 students per class, it's
hard for instructors to give everyone the attention they need and for us to interact
effectively. (Student 4)

With smaller classes, you can actually have meaningful discussions and get personalized
feedback from the teacher. (Student 6)

The suggestions for improvement include enhancing instructor evaluation criteria, increasing
the availability of electronic resources such as e-books, and reducing class sizes to facilitate
more personalized interactions and support.

The findings highlight the complex interplay between technological infrastructure, instructional
strategies, and student perceptions in implementing of blended learning for English language
education at a Vietnamese university. By addressing the identified challenges and leveraging
the opportunities highlighted by students, educators and administrators can work towards
enhancing the effectiveness and inclusivity of blended learning initiatives to better meet the
diverse needs and preferences of learners.

The study reflects a considerable level of readiness among students for engaging in blended
EFL learning, and it demonstrates the alignment with Graham et al. (2013) of blended learning
as an integrative approach that combines different modalities and methodologies. Osguthorpe
and Graham (2003) established a distinction between online and face-to-face instruction,
confirming that students feel equally at ease with both online learning activities and traditional
classroom environments. This duality of readiness highlights the need for a pedagogical balance
that caters to the intrinsic benefits of both online and offline learning, as the literature suggests.
It also further underscores the pivotal role of learner motivation and interest in course content,
resonating with the insights of Zimmerman (2008) and Huang & Chou (2015), and corroborates
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Wang et al. (2019)'s findings on the correlation between blended learning success and learner
engagement, autonomy, and satisfaction.

The varying opinions on technical skills and access to technology can be understood by
considering the perspective presented by Albiladi and Alshareef (2019), which highlights the
importance of infrastructure support and digital literacy among those involved. The
fundamental assumption that blended learning requires a convergence of digital and traditional
educational incentives and adaptations supports the perspectives presented in the research
findings. The impact of blended learning on English language teaching in Vietnam is assessed
within the context of the National Foreign Language Project 2020, which is led by the MOET
in 2014. Blended learning significantly enhanced student performance and engagement,
benefiting both students and educators (Toan, 2013). This improvement is attributed to
increased digital literacy, knowledge transformation spaces, student affective values, and the
opportunity for real-time communication with native speakers. The initiative represents a
national focus on English language proficiency, thus confirming the significance of blended
learning as a means of educational reform.

The effective implementation of blended learning goes beyond simply combining technology
with traditional teaching methods; it is closely connected to a combination of factors, including
proficiency in technology, easy access, and a student's ability to learn independently.
Furthermore, the efficiency and ease of use of the LMS are crucial for guaranteeing a seamless
educational process (Holley & Oliver, 2010; Tang & Chaw, 2013; Hung et al., 2010; Rasouli et
al., 2016; Cao, 2023). The empirical evidence obtained from this study clearly demonstrates the
importance of having a framework that supports individual learning paths, which is further
enhanced by the crucial role played by educators. In addition to being technologically proficient,
they must also possess the skill to cultivate an atmosphere that encourages student participation
and facilitates the effective integration of blended learning approaches.

In synthesizing these observations, this research contributes to the broader discourse on blended
learning in EFL contexts by offering valuable insights into the potential for digital
transformation in language education. It hightlights the necessity of aligning technological
advancements with pedagogical objectives to foster an inclusive, engaging, and effective
learning experience for students and navigate the complexities of language acquisition.

The results obtained from the survey and interviews indicate that student respondents exhibit a
preference for acquiring English language skills within a conventional classroom setting. This
inclination is attributed to the belief that direct interaction with instructors facilitates enhanced
retention of information and fosters a more comprehensive comprehension of the subject matter.
Despite students' preparedness for English language blended learning in terms of technological
proficiency and learner autonomy, they nonetheless exhibit a certain degree of reluctance
towards engaging in blended learning methodologies. In other words, while technologies
provide a modest obstacle, the preparedness of these technologies is not on par with what
students indicated in the interview. They reported that repeated technical concerns, such as

113



https://i-jte.org Tran Thi My Linh Vol. 4; No. 2; 2024

malfunctioning gadgets and inadequate internet access, negatively influenced their perception
of blended learning. Students tend to choose conventional classrooms as their preferred mode
of learning. This preference is mostly attributed to the inaccessibility of the university's LMS
and concerns over the pedagogical abilities of teachers during class sessions.

As highlighted in multiple studies, blended learning in EFL contexts offers significant benefits
for both learners and instructors. For students in a Vietnamese university setting, blended
learning can compensate for limited exposure to English, fostering interest, language skills
development, personalized learning, and technological proficiency. Additionally, blended
learning enhances teaching conditions, provides access to global resources, and improves
student engagement, motivation, and reflective capacities. Therefore, implementing blended
learning in English language teaching at Vietnamese universities can enhance students'
language proficiency, technological skills, and overall learning experience while supporting
instructors in creating effective and engaging learning environments.

In order to address the aforementioned challenges associated with blended learning in EFL
classrooms in this university, many potential solutions are proposed as follows:

In this particular scenario, the educational institution should allocate additional resources
towards the assessment and enhancement of the LMS employed by the univerisy, as well as the
improvement of the Wi-Fi connectivity infrastructure. Furthermore, the utmost importance
should be placed on fostering a sense of connection among students in a blended learning
environment. Pedagogical techniques necessitate the incorporation of interpersonal elements in
online interactions to ensure that students can experience levels of engagement comparable to
those in a traditional classroom setting. This might be achieved through the utilization of
educational software and leveraging the expertise of teachers. Hence, it is recommended that
the institution should provide instructors with concise training programs focused on
pedagogical approaches for blended English learning.

Blended learning is expected to become increasingly prevalent in educational practices,
necessitating further research to maximize its potential benefits. Future studies should focus on
designing innovative software applications and instructional approaches tailored to students’
specific needs and preferences of students in EFL classrooms. Additionally, ongoing assessment
and evaluation of blended learning practices can inform continuous improvement and
refinement of instructional strategies. In order to enhance the overall experience of blended
learning classrooms, it is imperative to design software applications that facilitate real-time
interactions and provide continuous feedback between professors and students.

Albiladi, W. S., & Alshareef, K. K. (2019). Blended learning in English teaching and learning:
A review of the current literature. Journal of Language Teaching and Research, 10(2),
232-238. http://dx.doi.org/10.17507/j1tr.1002.03

Ayres, R. (2002). Learner attitudes towards the use of CALL. Computer Assisted Language
Learning, 15(3), 241-249. https://doi.org/10.1076/call.15.3.241.8189

114


http://dx.doi.org/10.17507/jltr.1002.03
https://doi.org/10.1076/call.15.3.241.8189

IJTE - ISSN: 2768-4563 International Journal of TESOL & Education Vol. 4; No. 2; 2024

Aysel, S. K. (2014). Blended instruction for EFL learners: Engagement, learning and course
satisfaction. JALTCALL, 10(3), 175—188.

Bonk, C., & Graham, C. (2006). Handbook of blended learning: Global perspectives, local
designs. San Francisco, CA: Pfeiffer Publishing.

Cao, T. X. L. (2023). Benefits and challenges of using LMS in blended learning: Views from
EFL teachers and students at a Vietnamese public university. International Journal of
TESOL & Education, 3(3), 78-100.DOI: https://doi.org/10.54855/ijte.23335

Chao, Y. C.J., & Lo, H. C. (2011). Students’ perceptions of Wiki-based collaborative writing
for learners of English as a foreign language. Interactive Learning Environments, 19(4),
395-411. https://doi.org/10.1080/10494820903298662

Cole et al. (2004). Student learning motivation and psychological hardiness: Interactive

effects on students’ reactions to a management class. Academy of Management Learning
& Education, 3(1), 64-85. https://doi.org/10.5465/amle.2004.12436819

Garrison, D. R., & Kanuka, H. (2004). Blended learning: Uncovering its transformative
potential in higher education. The Internet and Higher Education, 7, 95-105.

Ginns, P., & Ellis, R. A. (2009). Evaluating the quality of e-learning at the degree level in the
student experience of blended learning. British Journal of Educational Technology,
40(4), 652—663. https://doi.org/10.1111/j.1467-8535.2008.00861.x

Graham et al. (2013). A framework for institutional adoption and implementation of blended
learning in higher education. The Internet and Higher Education, 18(2013), 4-14.

Hoang, N. T., (2015). EFL teachers' perceptions and experiences of blended learning in a

Vietnamese university. Doctoral dissertation, Queensland University of Technology.

Holley, D., & Oliver, M. (2010). Student engagement and blended learning: Portraits of risk.
Computers & Education, 54(3), 693—700.
https://doi.org/10.1016/j.compedu.2009.08.035

Huang, M. M., & Chou, C. (2015). Students’ perceptions of instructors’ roles in blended and
online learning environments: A comparative study. Computers and Education, 81, 315—
325. https://doi.org/10.1016/j.compedu.2014.10.022

Hung et al. (2010). Learner readiness for online learning: Scale development and student
perceptions. Computers & Education, 55(3), 1080—1090.

Kenney, J., & Newcombe, E. (2011). Adopting a Blended Learning Approach: Challenges

encountered and lessons learned in an action research study. Online Learning, 15(1).

Lalima, L., & Dangwal, K. L. (2017). Blended learning: An innovative approach. Universal

115


https://doi.org/10.54855/ijte.23335
https://doi.org/10.1080/10494820903298662
https://doi.org/10.5465/amle.2004.12436819
https://doi.org/10.1111/j.1467-8535.2008.00861.x
https://doi.org/10.1016/j.compedu.2014.10.022

https://i-jte.org Tran Thi My Linh Vol. 4; No. 2; 2024

Journal of Educational Research, 5(1), 129-136.
https://doi.org/10.13189/ujer.2017.050116

McDonald, J. (2008). Blended learning and online tutoring: A good practice guide. Aldershot,
UK: Gower.

Medina, L. C. (2018). Blended learning: Deficits and prospects in higher education.
Australasian Journal of Educational Technology, 34(1), 42-56.

MOET. (2008). Pé an dao tao theo chuong trinh tién tién tai mot sd truong dai hoc cua Viét
Nam giai doan 2008-2015 (Project document for implementing Advanced programs in

some Vietnamese universities in the period 2008-2015).

MOET. (2013). Céng vin 7274/BGDPTGDPH Hudng dan thuce hién ké hoach trién khai dé
dan Ngoai ngit Quéc gia 2020 trong cdc co s¢ Gido duc dai hoc [Official Dispatch
7274/BGDPT- GDPH on guidelines for the implementation of the National Foreign
Language 2020 in tertiary institutions]. Hanoi: Ministry of Education and Training.
Retrieved from http://www. moet.gov.vn/?page=1.19&view=4559.

MOET. (2014). Circular No. 23/2014/TT-BGDPT on “Regulations on high-quality programs

in universities”. Hanoi, Vietnam: Ministry of Education and Training (MOET).

Moussa-Inaty, J. (2017). Student experiences of a blended learning environment.

International Journal of Learning, Teaching and Educational Research, 16(9), 60—72.

Okaz, A. A. (2015). Integrating blended learning in higher education. Procedia - Social and
Behavioral Sciences, 186, 600—603. https://doi.org/10.1016/j.sbspro.2015.04.086

Osguthorpe, R. T., & Graham, C. R. (2003). Blended learning environments: Definitions and
directions. The Quarterly Review of Distance Education, 4(3), 227-233.

Pham, T. H. (2023). Fostering learner autonomy in a blended learning environment: EFL
teachers' practices at Hanoi University of Industry. International Journal of TESOL&
Education, 3(3), 39-56. DOI: https://doi.org/10.54855/ijte.23333

Rasouli et al. (2016). Students’ readiness for e-learning application in higher education.
Malaysian Online Journal of Educational Technology, 4(3), 51-64.

Sheerah, H. A. H. (2020). Using blended learning to support the teaching of English as a
foreign language. Arab World English Journal, 6, 191-211.
https://dx.doi.org/10.24093/awej/call6.13

Singh, H. (2003). Building effective blended learning programs. Educational Technology, 43,
51-54.

Tang, C. M. & Chaw, L. Y. (2013). Readiness for blended learning: Understanding attitude of

116


https://doi.org/10.13189/ujer.2017.050116
https://doi.org/10.1016/j.sbspro.2015.04.086
https://doi.org/10.54855/ijte.23333

IJTE - ISSN: 2768-4563 International Journal of TESOL & Education Vol. 4; No. 2; 2024

university students. International Journal of Cyber Society and Education, 6(2), 79—
100.

Tang, S. M., & Tien, H. N. (2020). Digital transformation trend in Vietnam higher education:
Blended learning model. International Journal of Social Science and Economics
Invention, 6(07), 304-309.

Teh, W. (2021). Communicative Language Teaching (CLT) in The Context of Online
Learning: A Literature Review. International Journal of TESOL & Education, 1(2), 65-
71. https://i-jte.org/index.php/journal/article/view/23

Toan, V. (2013, March 27). English teaching in Vietnam: Teacher ‘re-education’ Tuoitrenews.

Retrieved from http://tuoitrenews.vn/education/8231/print?undefined.

Vaughan et al. (2013). Teaching in blended learning environments. AU Press, Athabasca

University.

Vu, H. N. (2014). Students' expectations and experiences of blended learning: a case study at
Hanoi Open University, Vietnam (Doctoral dissertation, RMIT University).

Wang et al. (2021). Blended learning for Chinese university EFL learners: Learning
environment and learner perceptions. Computer Assisted Language Learning, 34(3),
297-323.

Yanguas, . (2010). Oral computer-mediated interaction between L2 learners: It’s about time.

Language Learning & Technology, 14, 72—79.

Yang et al. (2013). A blended learning environment for individualized English listening and
speaking integrating critical thinking. Computers & Education, 63, 285-305.
https://doi.org/10.1016/j.compedu. 2012.12.012

Zimmerman, B. J. (2008). Investigating self-regulation and motivation: Historical back-
ground, methodological developments, and future prospects. American Educational
Research Journal, 45(1), 166—183. https://doi.org/10.3102/0002831207312909

Tran Thi My Linh, a PhD candidate, is a lecturer at English Practice Department, Faculty of
English, Thuongmai University in Vietnam. She received a bachelor's degree in English
Language Teaching from Hanoi National University of Education and a master's degree from
the University of Languages and International Studies. She is currently a PhD student at
National Dong Hwa University, Taiwan. She has been teaching EFL courses for over 9 years.
Her research interest includes English Language and English Teaching Methodology.

117


https://i-jte.org/index.php/journal/article/view/23
https://doi.org/10.3102/0002831207312909

